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7 Weeks= 35 Lessons

Social Studies Unit 4 Outline

Bridges to Academic Success

Draft to NYCDOE, June 2013

1

Week 1: ENGAGE, INTRODUCE ESSENTIAL QUESTION & BUILD BACKGROUND
FOCUS QUESTION

(EQ) Why are human rights important? How can we protect rights of all people?
(FQ) What are my rights as a human being?
OVERVIEW
This week focuses on the rights of all human beings with an emphasis on children in three areas: education for all
children, clean water for all children, and a child’s right to live in freedom and safety. By the end of the week students
will have an understanding of the Universal Declaration of Human Rights. Their end of week product includes depicting
a human right that is especially important to them in the form of a drawing.
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Week 1: ENGAGE, INTRODUCE ESSENTIAL QUESTION & BUILD BACKGROUND
TEXT
Central: Print

Non-Print
•

Human Rights Images (included in
student materials)

Central Concepts
Tier 3/ Tier 2
**Each concept gets full notebook page in the
‘Word Study’ book.

human rights1

•

Universal Declaration of Human Rights

•

A Life Like Mine

(article referenced in the lessons)
VOCABULARY
General Academic Words
Tier 2

Everyday Words
Tier 1

**Each word is logged in ‘General Academic
Vocabulary’ section of vocabulary binder.

**Each word is in Weekly glossary to be put into
subject section of vocabulary binder.

Verbs: violate, protect, respect,
disrespect

Verbs: act, speak, travel

Adjectives: universal, free, safe, secure,

1

Supplementary

Adjectives: clean, dirty, safe, dangerous,
sick, healthy

Students will see the Universal Declaration of Human Rights.
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Week 1: ENGAGE, INTRODUCE ESSENTIAL QUESTION & BUILD BACKGROUND
Lesson

1

Objectives

Lesson Summary

CO: Identify human rights as respected or
disrespected.
LO: Name the human right and give
evidence for how it is being respected/
disrespected using ‘ The right to
______________ is respected/ disrespected
because ___________________.’

2

CO: Identify effects of drinking unclean
water.
LO: Explain cause and effect using ‘If_____
then ________.’

3

CO: Identify causes and effects of not going
to school.
LO: Connect cause and effect using
‘Some children do not go to school because
______________________. If you don’t go to
school, then__________________________.’

Introduction to the Unit & Questions
After an introduction to the unit questions, students will analyze pictures to
learn about specific rights listed in the Universal Declaration of Human
Rights Articles 3 and 26. They will also learn about the right to clean water,
which is declared in the United Nations Resolution 64/292. Students will
begin a human rights journal.
Homework: Ask your parents what human rights are important to them and
list them in your journal.
Right to Clean Water2
Students will learn it is necessary to drink clean water in order to live.
Through pictures and discussion students will see how different people
around the world gather their water and what can happen if the water is
not clean.
Homework: Ask your parents how water was collected when they were
children and how it is collected now in your country. Draw and describe in
your journal.
Right to an Education3
Students will learn that not all their peers around the world have access to
free education. Through pictures students will see different journeys their
peers around the world take to travel to school, different types of school
structures, and a variety of classrooms. Students will take part in an activity
in which they decide what profession they would like to have as an adult
and then - with the aid of a worksheet- figure out how many years of
education they will need in order to have their ‘dream job’.
Homework: Ask your parents about the education system in their native

Unit 4 Science is an in-depth study of water, why it is essential, how human activity affects it, and how we can protect it.
There is a direct connection between water availability and education. In many parts of the world, girls cannot attend school
because they spend much of their day collecting water for the family’s basic needs. Challenge students to make this connection
between lessons 2 and 3.
2
3
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CO: Explain article 3 under the Universal
Declaration of Human Rights (UDHR).
LO: Define freedom and safety and use
images to describe how this right is
respected/ disrespected using ‘The right to
______________ is respected/ disrespected
because ___________________.’

5

CO: Identify a human right most important to
you.
LO: Explain its importance by talking and
writing using, ‘The right _________________ is
important to me because ___________’

country and write about it in your journal.
Right to Live in Freedom & Safety
Students will review photos from power point presentation on day one, and
elicit from students examples of freedom and safety. Students will sort
images and create a T chart where conditions or freedom and safety are
being respected and disrespected.

A Human Right Close the Heart
Each student will choose a human right that is most important to him or her.
Students will depict their chosen human right in an illustration, write three
sentences as to why it is important to them, and share it with their
classmates in a class presentation. Students with more language can
write an opinion paragraph, supporting the opinion with 3 reasons, and
wrapping up with a conclusion.

Week 1 Assessments
A Human Right Close to the Heart

Week 1 Outcomes
TBD

Human Rights Journal

TBD
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Week 2: EXPERIENCE to ORAL LANGUAGE to PRINT

Case Study #1: Forced Labor on Hispaniola

FOCUS QUESTION

Where does the sugar in my chocolate bar come from?
OVERVIEW
In Week 2, students will begin the investigation of sugar workers in Hispaniola today. The focus question was chosen in
response to the lack of public awareness about the inhumane conditions under which much of our sugar is harvested
and processed. Students will be guided to compare and contrast historical slavery to modern-day forced labor in
Hispaniola.
Students will have just completed Unit 3 Social Studies, where they studied the history of contact and encounter on the
island. Students analyzed the causes and effects of the encounters between three groups: indigenous Taino,
European colonizers, and enslaved Africans. They learned about the costs and benefits of this contact for the different
groups.
Now, the lessons for Week 2 in Unit 4 push students back into historical slavery as they analyze labor conditions today.
The week focuses on three themes in the comparison of historical slavery to forced labor today: Personal Legal Identity
Papers, Working Conditions, and Payment for Work.
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Week 2: EXPERIENCE to ORAL LANGUAGE to PRINT

Case Study #1: Forced Labor on Hispaniola
TEXT
Print: Central

Non-Print
• Slideshow of Bateyes in the Dominican Republic
http://www.youtube.com/watch?v=UuMNntBVIZs
• Haitian Exploitation in the Dominican Republic

•

Angel’s Story (text will need
to be adapted for Bridges)

Print Supplementary
TBD

http://haitiinnovation.org/en/2008/05/
29/dominicoLhaitiansLstatelessL
dominicanLrepublic

http://www.youtube.com/watch?v=kz1FoON7ayg
•

Documentary ‘Birthright Crisis’ (DVD)
(consider integrating into unit)

VOCABULARY
General Academic Words
Tier 2

Central Concept
Tier 3/ Tier 2
Each concept gets full notebook page in the ‘Word Study’
book.

identity papers

Everyday Words
Tier 1

Each word is logged in ‘General
Academic Vocabulary’ section of
vocabulary binder.

Each word is in weekly glossary to be put
into subject section of vocabulary binder.

Nouns: citizen, document, income,
wages, conditions

Nouns: sugar cane, papers, pay /
payment, fields

Verbs: prove

Verbs: grow, harvest, cut, collect

Adjectives: daily, legal / illegal,
sufficient / insufficient

Adjectives: fair, unfair, enough / not
enough

passport, birth certificate

slavery

(review from unit 3)
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Week 2: EXPERIENCE to ORAL LANGUAGE to PRINT
Lesson

6

Objectives

Lesson Summary

CO: Identify similarities and differences
between Taino enslavement and forced
labor of migrant workers.
LO: Compare and contrast using ‘both/
and, just like, but, however, on the other
hand.’

7

CO: Indentify and explain what identity
papers allow you to do.
LO: Describe the effects of not having
identity papers on Angel’s life using ‘since, as
a result, consequently.’

8

CO: Identify similarities and differences
between Taino enslavement and forced
labor of migrant workers.
LO: Compare and contrast using ‘both/ and,
just like, but, however, on the other hand.’

9

Case Study #1: Forced Labor on Hispaniola

CO: Calculate daily expenses to determine

Social Studies Unit 4 Outline

Forced Labor versus Slavery
Students will brainstorm and create a semantic map of everything they
associate with the word ‘sugar.’ They will be introduced to the focus
question as they begin to study sugar labor today. Students will review the
treatment of the Taino people in history, when they became enslaved, and
then learn the definition of forced labor. Students will watch a Powerpoint
presentation with images of the slavery of the Taino people and modern
day forced labor (included in student materials) and point out the
similarities and differences using a Venn diagram.
Identity Papers
Students will review and discuss the following examples of legal personal
identity: birth certificate, passport. Students will learn about Angel Luis
Joseph who was born in the Dominican Republic to Haitian parents who
work in the sugar fields. Angel was offered a position on the Giants
baseball team but had to turn it down because the government in the
Dominican Republic would not give him a birth certificate because
although he was born in the Dominican Republic he was born to Haitian
parents. (http://haitiinnovation.org/en/2008/05/29/dominico-haitiansstateless-dominican-republic)
Homework: Ask your parents what types of identity papers they needed for
the family to immigrate to the United States and list them in your Journal.
Working Conditions
Students will define healthy working conditions as a class. Students will
compare and contrast the working conditions of the Tainos before and
after slavery, and the current working conditions of the Haitian migrant
workers in the Dominican Republic.

Payment / Income/ Wages
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if wages cover expenses.
LO: Evaluate whether income is enough for
healthy life using ‘_________ is enough/ not
enough for a healthy life because
___________________’

10

CO: Make a claim about the relationship
between forced labor today and slavery
from the past and select evidence to
support.

Students will learn that the Taino people were not paid when they were
forced to into slavery to work for Columbus and his men.
Students will then learn how much the Haitian migrant workers are paid to
work in the sugar fields of the Dominican Republic today. They will be given
a cost work sheet of typical daily expenses and will be able to figure out if
their payment enables them to live in a healthy environment that offers
freedom and security as listed in Article 3 of the UDHR.
Is forced labor the same as slavery?
Students will review photos and conversations from the previous four
classes. Students will discuss in pairs whether or not forced labor is modern
day slavery and together write a paragraph on the subject. Each student
pair will present their paragraph at the end of class.

LO: Orally present claim and evidence to
the class.
Week 2 Assessments
Written Paragraph

Week 2 Outcomes
TBD

Oral presentation of paragraph

TBD
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Week 3: PRESENTATIONS & WRITING

Case Study #1: Forced Labor on Hispaniola
FOCUS QUESTION

Where does the sugar in my chocolate bar come from?
OVERVIEW
This is a very important week, as students will begin to realize how they are a part of the chain of human rights
violations, in this case, as consumers of non-fair trade chocolate. Students learn about the process of making sugar, by
tracing the journey of sugar, from the cane field to the chocolate bar. Students will recognize that they are part of the
system that supports forced labor by buying certain products. They will learn how to research sugar products and how
they can make a different choice by buying fair trade chocolate.
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Week 3: PRESENTATIONS & WRITING

Case Study #1: Forced Labor on Hispaniola
TEXT
Print: Central

Non-Print
• Clips from ‘The Price of Sugar’
http://www.youtube.com/watch?v=tp EkCesIp8

from cane field to chocolate bar)

VOCABULARY
General Academic Words
Tier 2

Central Concept
Tier 3/ Tier 2
Each concept gets full notebook page in the ‘Word
Study’ book.

fair trade4

TBD (create a text on the journey of sugar

Print: Supplementary
TBD

Everyday Words
Tier 1

Each word is logged in ‘General
Academic Vocabulary’ section of
vocabulary binder.

Each word is in weekly glossary to be put
into subject section of vocabulary binder.

Nouns: resource, source,
producer, consumer, cost, benefit

Nouns: candy, chocolate bar, cocoa
beans, price, cost

Verbs: process, produce, consume,
exploit, treat

Verbs: make, come from
Adjectives: sweet

Adjectives: humane, inhumane

All tier 3 and tier 2 words were introduced in previous units, so in Unit 4 students are expanding their understanding of the terms as
they apply to new examples.
4
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Week 3: GROUP PRESENTATIONS & WRITING

Case Study #1: Forced Labor on Hispaniola

Lesson

Objectives

Lesson Summary

11

CO: Explain the journey of sugar from field to
chocolate bar.

Sugar in my Chocolate Bar
Through videos, photos, audio narratives, and written narratives (included
in list of links) students are able to watch and understand the how sugar
from places like the Dominican Republic end up in their chocolate bars.
Students sketch the journey of their sugar from the fields to their chocolate
bar.5

LO: Narrate the journey of sugar using
sequence words and target vocabulary.

12

CO: Define fair trade and analyze fair trade
and non fair trade working conditions and
payment.
LO: Compare and contrast using ‘both/ and,
just like, but, however, on the other hand.’

13

CO: Identify and explain how different groups
are taking action to protect rights of workers.
LO: Evaluate the benefits of buying fair trade
chocolate using ‘If ________ then____________.
As a result ____________.’

Fair Trade Chocolate
Students learn about the difference between most commercial brands of
chocolate (Nestle, Hershey’s, etc.) and fair trade chocolate, as they study
labels of chocolate bars. Students view photos and are able to compare
and contrast the differences between fair trade chocolate and non-fair
trade chocolate, in terms of working conditions and payment to workers.
Homework: Look at the labels on sweets in your kitchen cabinets. If it does
not say fair trade there is a high chance the sugar has been produced in
inhumane ways.
Activism
Students review different campaigns through writings, photos, and
interviews of people and groups trying to change the way the workers are
treated. Students review the information in pairs and present their findings
to the class. Students discuss the cost and benefit for choosing fair trade
chocolate.6 Students will also create a survey with questions to ask other
friends and family members. The purpose of the survey will be to gather
data about people’s awareness about where sugar comes from, and
bring this back to class.

A text that describes this journey will be written by the Bridges team after June 2013. This way, students can compare their drawings
with the actual process described in the text.
6 It is important to discuss why most people do not buy fair trade chocolate. Reasons include cost, availability, and lack of awareness
about inhumane treatment of sugar workers.
5
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14

CO: Analyze and create fair trade labels.
LO: Read and interpret labels to determine
what messages the words, colors and images
convey.

15

CO: Communicate the meaning behind your
fair trade label.

Create Fair Trade Labels
After sharing the survey results, students will analyze fair trade labels and
identify the messages that the words, colors, and symbols communicate.
The students will create their own fair trade chocolate bar labels to
present and explain to the class tomorrow.
Class Presentations
Students present their labels to the class and ask and answer questions to
each other.

LO: Explain choices in your design using ‘This
label shows ______________. For example,
____’
Week 3 Assessments
Fair Trade Labels & Presentation

Social Studies Unit 4 Outline

Week 3 Outcomes
TBD
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Week 4: EXPERIENCE to ORAL LANGUAGE to PRINT

Case Study #2: Child Farm Labor

FOCUS QUESTION

Who is picking my fruit?
OVERVIEW
In the United States today there are close to 500,000 children under the age of twelve legally working on commercial
farms. Students will learn why it is legal for them to work on farms and recognize that they may be eating fruit picked by
children who are not going to school. Students will view photos of the young migrant farm workers on commercial
farms and also listen and read their stories.

They will learn what it is like to be a child migrant worker in the United

States. Through a role-play activity, students will portray a variety of perspectives including: a child migrant worker, the
parents of the child migrant worker, the farmer, and a human rights activist. They will use the ‘cost-benefit’ lens
presented in Unit 3 to analyze the impact of child farm labor.

Social Studies Unit 4 Outline
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Week 4: EXPERIENCE to ORAL LANGUAGE to PRINT
Non-Print

Case Study #2: Child Farm Labor
TEXT
Print: Central

Fingers to the Bone: Child Farm workers in the U.S. (video from Human Rights Watch)
http://www.hrw.org/video/2010/05/03/fingers-bone-child-farmworkers-us

Print Supplementary
TBD

Children at Work (images and narratives from child farm laborers in the U.S)
http://afop.org/wp-content/uploads/2010/07/NC-Blueberry-Photo-Booklet-2009.pdf

Central Concept
Tier 3/ Tier 2
Each concept gets full notebook page in the
‘Word Study’ book.

migrant worker

Social Studies Unit 4 Outline

VOCABULARY
General Academic Words
Tier 2
Each word is logged in ‘General Academic
Vocabulary’ section of vocabulary binder.

Everyday Words
Tier 1
Each word is in Weekly glossary to be put into
subject section of vocabulary binder.

Nouns: labor law, agriculture,
commercial farm, family farm, profit
There are no new tier 1 words this week.
Verbs: negotiate, compromise
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Week 4: EXPERIENCE to ORAL LANGUAGE to PRINT
Lesson

16

Objectives

Lesson Summary

CO: Describe life of a migrant worker child
from their point of view.
LO: Listen for and read information from
various sources to explain life as a migrant
worker.

17

Case Study #2: Child Farm Labor

CO: Create and explain a timeline of a
typical day for yourself and a child migrant
worker.
LO: Compare and contrast using ‘both/
and, just like, but, however, on the other
hand.’

Life of a Child Migrant Worker in the United States
Ask students if children work in their native countries, if they worked in their
native country, and what kind of work children do. Analyze map showing
crops of harvests in the United States with images of child migrant workers
using see-think-wonder. Students will see photos and listen to narratives from
migrant workers between the ages of twelve and eighteen. (Some of these
clips are in Spanish and subtitled in English). In small groups students will
read out loud the quotes on the worksheet ‘Migrant Workers- Voices of
Children, Parents, and Families.’ In pairs, students will discuss what they
have learned and compile a list of questions about the topic.
Working as a twelve year old child in the United States
The current child labor law was drafted in the 1930’s when many children
worked on family farms. But that is rare now, as most children work on
commercial farms. Students will fill out a personal daily timeline and then
compare it to the daily timeline of a migrant child their age (included in
student materials).

Evaluate the effects of such a schedule on a
child using ‘This has a negative/ positive
effect because if ______ then _________. AS
a result.’

18

CO: Communicate different perspectives
on child migrant farmers.
LO: Read and interpret text from a given
perspective.

Social Studies Unit 4 Outline

Role Play Part 1: Different Perspectives
Students will take part in a role-play lesson and will each be given different
cards representing different roles. They will then be led in a exercise in which
they will represent the role on the card they have been given. In Part One
students will be given a worksheet with the viewpoints of the following roles:
Child Migrant Worker, Parent of Child Migrant Worker, Head farmer on
commercial farm, Activist Group (included in student materials).

Bridges to Academic Success
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19

CO: Create a text to show one person’s
perspective.
LO: Write and rehearse the role-play.

20

CO: Debate a position in role with the goal
of persuading others to negotiate towards
your position.
LO: Negotiate to find a solution using
‘compromise, willing to, if you_____, then
we________.’

Week 3 Assessments
Debate role-play

Social Studies Unit 4 Outline

Role Play Part 2: Preparing a Statement
Students will break into their assigned groups and begin to work on their
opening debate statement through the perspective of their assigned roles.
A worksheet will be provided for students to help them organize their ideas
and structure for their opening statement (included in student materials).
Role Play Part 3: The Debate
Students will share their opening statements with the class. This activity is
very important because it enables students to begin to step into leadership
roles by researching, constructing a viewpoint, and then expressing it to
their peers. And then they will begin to debate. This activity is different from
most debates as the objective is for the different role players to find a
solution to the issues. One example of a possible solution is that children only
work on the farms for 2 hours after school twice a week, etc.
Week 3 Outcomes
TBD
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Week 5: PRESENTATIONS & WRITING

Case Study #2: Child Farm Labor
FOCUS QUESTION

Who is picking my fruit?
OVERVIEW
This week, students will learn that there are child migrant farmers world-wide. Using maps they will have a better
understanding of how the migrant families move from place to place at certain points of the year based on farming
and harvesting schedules. Students learn to use maps to track the yearly migration the farm workers in order to work
the harvests. Students are able to read and analyze specific statistics in order to create an infographic7. Students will
create an infographic on a chosen statistic related to the journeys taken by the migrant families.8
TEXT
Print: Central

Non-Print
TBD

TBD

Central Concept
Tier 3/ Tier 2
Each concept gets full notebook page in the
‘Word Study’ book.

global

Print :Supplementary
TBD

VOCABULARY
General Academic Words
Tier 2

Everyday Words
Tier 1

Each word is logged in ‘General Academic
Vocabulary’ section of vocabulary binder.

Each word is in Weekly glossary to be put into
subject section of vocabulary binder.

Adjectives: national / international

There are no new tier 1 words this week.

An ‘infographic’ is simply a way to show data visually. If you google ‘infographic’ you will find many examples.
‘Journey’ was the interdisciplinary theme for Unit 3 across all subjects. By Unit 4, students are very familiar with maps, migration
routes, why people move, as well as positive and negative effects.

7
8
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Week 5: PRESENTATIONS & WRITING

21

Case Study #2: Child Farm Labor

Objectives

Lesson

Lesson Summary

CO: Identify the similarities and
differences between migrant work
schedules in the U.S and aboard.
LO: Read and interpret schedules.
Compare and contrast similarities and
differences.

22

CO: Read and interpret information
about child labor using maps, graphs and
tables.
LO: Explain what the data shows and
draw conclusions ‘This ________ shows
_____________, so this means __________. ‘

Compare Migrant Workers in the U.S. and Other Countries
Through pictures students learn about the different responsibilities of migrant
child workers in different parts of the world. Students fill out a worksheet that
compares and contrasts the daily work schedule of migrant children in the
United States to migrant children overseas.
Homework: Ask parents if there are child migrant workers in their native
country. If the answer is ‘yes’ ask more questions based on what you have
learned. For example, what are they doing on the farms?
Analyze Statistics
Using maps and statistics students are able to view where there are child
migrant workers and the journeys they take throughout the year. Students
begin to view samples of infographics about migrant families. (See footnote
on page 18 about infographics.)

23

CO: Choose a statistic.

Design an Infographic

LO: State an opinion about your choice
to a partner and support with evidence. ‘
I choose _____________ because ________’

Working in pairs students choose their statistic and make a sketch of their
infographic.

24

CO:

Develop Infographic & Statement

Interpret and explain the statistic.

LO: Write to explain what the statistic
shows and your reasons for choosing.
‘This statistic shows ______________. We
chose this because _________________.

Work in pairs to create the infographic on 11X17 paper. Prepare a
paragraph in writing that explains how you interpret the statistic and why
you chose this as an area of focus.

In addition, _________________________.
This is important because ___________.’

25

CO: Present your infographic to the
class.
LO: Orally explain the meaning and
reasons for choosing.

Present Infographic
Students present their infographics to the class. All students ask and answer
questions about the art and the content of the statistics.

Week 5 Assessments

Week 5 Outcomes

Infographic presentation

TBD

Social Studies Unit 4 Outline
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Week 6: CREATIVE PROJECTS & PRESENTATIONS
FOCUS QUESTION

Why are human rights important?
How can we protect rights of all people?
OVERVIEW
In Week 6, students will return to the unit essential questions and respond to these questions through an action project.
The goal is for students to realize that in the face of injustice, we are collectively responsible.

The first two lessons will

focus on analyzing different forms of resistance and activism, including music, art, protests, and more. Students will
then choose an issue studied in the unit for which they want to ‘take action’ and choose the form for their action. For
this final project, students may choose to work in a group, with a partner, or alone.

Students will develop their projects

and present them early next week.
Non-Print

TEXT
Print: Central

Print Supplementary

Students will return to all unit resources this week, to collect evidence for their action projects.

Central Concept
Tier 3/ Tier 2
Each concept gets full notebook page in the
‘Word Study’ book.

activism
resistance
heroes-sheroes
Social Studies Unit 4 Outline

VOCABULARY
General Academic Words
Tier 2

Everyday Words
Tier 1

Each word is logged in ‘General Academic
Vocabulary’ section of vocabulary binder.

Each word is in Weekly glossary to be put into
subject section of vocabulary binder.

There are no new tier 2 words this week.

There are no new tier 1 words this week.
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Week 6: CREATIVE PROJECTS & PRESENTATIONS
Lesson

26

Objectives

Lesson Summary

CO: Analyze different forms of action and
identify the issue, the action, and possible
consequences.
LO: Make claims and support with evidence.

27

Study Examples of Action, Resistance & Human Rights Heroes and Sheroes
Students will learn and define the words ‘action’ and ‘resistance’ and
review ‘heroes and sheroes’ from Unit 4 ELA and Science. They will look at
examples of action and resistance today, identify the issue being
addressed, how the activist (hero-shero) is responding, and what effect this
might have on people. Students will also consider the risks that people
take when they stand up, and the possible consequences. Students will
examine a range of the following (teachers will need to google for these
resources, or others):
1. Music: Get Up, Stand Up (Bob Marley) or Je Dis Non (Tiken Jah Fakoly),
Shaka Zulu Pickney (Tarrus Riley) or any other song that is a response to
injustice.
2. Direct work with people: Sonia Pierre in Haiti
3. Protests: Imokalee Farm Workers, Occupy Wall Street
4. Art: Posters, Murals, Signs, T-Shirts
5. PSAs9:
6. Writing: Journalism, letters

28

CO: Create a plan for the action project.
LO: Identify key words you will need to use
in your project.

Choose an Action Project & Begin to Plan
Students can choose to work in a group, with a partner, or independently
for this final project. Students will use a planning sheet to identify their issue
(sugar workers or child farmers), their form of action, intended effects, and
possible consequences. They will also need to list key words they might
use and let the teacher know materials needed, and if they will need to
bring any props from home.

This week in Unit 4 Science, students are creating PSAs about water. Students will also have created PSAs in Unit 3 Social Studies.
Students might choose this as a medium again, or decide to try different action project.
9

Social Studies Unit 4 Outline
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29
30

CO: Create an action project that shows
action against a human’s right abuse.

Work on Projects
Students work on their projects for lessons 29 and 30.
in the beginning of Week 7, in lesson 31.

Students will present

LO: Integrate images and languages to
communicate the message.

Week 6 Assessments
Oral participation in the action analysis lessons

Week 6 Outcomes

Submission of an action plan & work on the project

TBD

Social Studies Unit 4 Outline

TBD
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Week 7: CLAIM-EVIDENCE RESPONSE TO THE ESSENTIAL QUESTION
FOCUS QUESTION

Why are human rights important?
How can we protect rights of all people?
OVERVIEW
Students will begin their action projects with their presentations. Depending on how students were groups for the
project, you will need one to two class periods.10 Following the presentations, students will revisit their responses to the
essential question from Week 1. After brainstorming as a class on the content of the unit, and after seeing a teacher
model, students will generate their own original claims in response to the unit essential questions. For the rest of the
week, students will work to find evidence to support their claim, and develop their paragraphs through the writing
process.

If many students did individual action projects, you might want to do table presentations of gallery walks where half the class sits
with their projects and the other half circulates to see the projects, then switch.
10
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Week 7: CLAIM-EVIDENCE RESPONSE TO THE ESSENTIAL QUESTION
Non-Print

TEXT
Print: Central

Print Supplementary

The only new text this week is the quote from Martin Luther King, Jr:

“Injustice anywhere is a threat to justice everywhere.”
Students will interpret this quote, in thinking about why we should care about other peoples’ right being violated. Some students
might choose to integrate this into their claim evidence paragraphs.

Central Concept
Tier 3/ Tier 2

VOCABULARY
General Academic Words
Tier 2

Everyday Words
Tier 1

Each concept gets full notebook page in the
‘Word Study’ book.

Each word is logged in ‘General Academic
Vocabulary’ section of vocabulary binder.

Each word is in Weekly glossary to be put into
subject section of vocabulary binder.

There are no new tier 3 words this week.

There are no new tier 2 words this week.

There are no new tier 1 words this week.
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Week 7: CLAIM-EVIDENCE RESPONSE TO THE ESSENTIAL QUESTION
Lesson

31

Objectives

Lesson Summary

CO: NA
LO: Orally present project to an audience
and answer questions about the content.

32

CO: State the importance of human rights.
LO: Generate a claim for an argument
paragraph.

33

CO: Select human rights examples that
support your claim.
LO: Read and review unit documents to find
related evidence.

34

CO: Explain evidence so it is clear, specific
and accurate.
LO: Introduce evidence using signal words
develop evidence using details, with specific
verbs and adjectives.

Presentations
Depending of the teacher’s choice of presentation format, students will
present their projects to an audience of peers.

Generate a Claim11
Upon completion of project presentations, students will begin their final
paragraph task in response to the unit essential question. Return to the
essential questions, as well as students’ Week 1 responses to the questions.12
Make a semantic map with the class to brainstorm all words as possible
related to the questions. From there each student will generate a claim
that is a response to the question. They will share their claim with a partner
and write their claim on their graphic organizer (included in student
materials).
Select Evidence to Support Claim
After students have generated their claim, they will look through their
documents from the unit and select evidence that supports their claim.
They will write key words for their evidence in their graphic organizer.

Develop Evidence & Add Conclusion for Draft 1
In this lesson, students will begin to write their first draft, beginning with their
claim and developing each piece of evidence. They will also add a
conclusion that links back to the claim. Students will submit a draft for
teacher review.

The teacher will need to model all steps in the claim-evidence paragraph writing even though this will be review from Units 2 and 3.
Depending on your students, you might choose to present the MLK quote (pg. 27). and unpack it with students to communicate its
meaning. Some students might want to build their interpretation of this quote into their claim.
11
12
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CO: Finalize paragraph.
LO: Edit for periods, capitals, spelling and
formatting.

Week 6 Assessments
Projects & presentations
Claim-evidence paragraphs

Social Studies Unit 4 Outline

Revise & Write Draft 2
Students will receive their draft 1 paragraphs back, and the teacher will
show a strong example and the class will describe what makes it strong. In
their development of draft two, students will follow teacher comments as
well as editing suggestions. Students will hand in draft 2 at the end of
class.
Week 6 Outcomes
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